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This description of a COVID-mandated pedagogical method might have some use-value for those teaching very 
large (100+) and medium to large classes sizes (60), and those who require a significant writing component 
and/or assign a sizeable amount of discussion-based work. I put this method into effect during the Fall 2020 
and Spring 2021 semesters, and originally developed it for a large introductory course with an enrolment of 140 
– Introduction to Cinema Studies (CINE 1000) – and a medium size 3000-level course with an enrolment of 65, 
Popular Narrative (NMED 3560). What follows is based on finding workarounds for two fundamental learning 
activities in the class disrupted by the pandemic: (1) quizzes (in the large intro course), and (2) group work. These 
workarounds also needed to be adequate for the holistic and iterative learning done in both classes.



Not wanting to compromise the sizeable CINE 1000 exam bank built up over the years, multiple choice exams 
were simply jettisoned. They were replaced, instead, with lower-weighted “mini-quizzes” that were embedded 
into the weekly lecture videos via Yuja. A week’s lecture was chunked into six to eight videos (with a combined 
running time of roughly 75 minutes). Each video featured a handful of very simple questions that functioned as 
ungraded check-in points. The last video – a summary of the lessons key idea – included five multiple choice 
questions embedded at different points in the video. These were graded, but students could take them as many 
times as they wanted within an allotted period of one week.

It’s important to note that the quizzes functioned as a kind of “attendance checker,” but also ensured that stu-
dents were coming to the weekly, synchronous component of the course adequately prepared to work on group 
exercises. This aspect of the course seemed to be a hit with students who reported that it tended to keep them on 
track, and also removed the stresses of more formalized, accumulative tests. The outcomes were quite satisfacto-
ry: by and large students were able to apply conceptual and procedural knowledge gained in the lecture videos 
(and assigned readings) to the practical group activities.

The synchronous component of courses primarily consisted of group work undertaken during the remaining 
75 minutes of a class’s allotted contact hours. Groups were pre-constituted (based on students’ answers to a brief 
survey) and retained the same membership throughout the year. They collaborated during class hours through 
pre-set Zoom breakout rooms. Weekly activities required them to explicitly incorporate elements of the lecture 
videos and assigned reading to collaborative critical analyses of assigned art works. So, the embedded video 
quizzes ensured they were ready to adequately participate in the collaborative work ahead of time.

In the introductory class, group work compensated for the excision of the multiple-choice quizzes assigned in 
pervious years. At the risk of pointing out the obvious, grading 600-word assignments from twenty groups each 
week obviously increased the time required for marking. But students ultimately tended to be better prepared 
for their individual essay assignments as a result of the regular application of analytical and critical methods in 
their group exercises.

In the 3000-level (60 student) course, group work was also enabled through in-class, pre-set Zoom breakout 
rooms. Assignments mimicked what I normally assign pre-pandemic. During “on” weeks, a group posted a 
collaborative response to an artwork (applying assigned readings and lecture material) to the class blog. During 
“off weeks,” individual group members would generate a short critical response to a blog post – one generated 
by another group with whom they were paired throughout the year (i.e., Group 1 and Group 2 responded to 
each other’s postings). Total assignments equalled five collaboratively-generated blog posts, and five individual 
responses to other group posts. As above, the low-weighted embedded video quizzes functioned as “attendance 
checkers” and preparation for the weekly in-classes work, as well as the students’ own individual research 
essays.
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Folks, Open Broadcaster Software is a lifesaver! It allows for easy screencasting, and the ability to flip through 
multiple applications (e.g., PowerPoint, videos, online material, audio files, full screen camera) in real time as 
you record. This completely eliminates the need for time-consuming editing or inserting different media files 
into lecture videos. For those who favour the simultaneously PowerPoint + talking head model, OBS is the way 
to go!
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