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A Guide to the Development of Professional Portfolios in the  

Faculty of Education 
 
What is a professional portfolio? 
 
A professional portfolio is a record of goals, growth, achievement, and professional attributes 
developed over time and in collaboration with others. A portfolio illustrates goals and development 
over time, and not simply the highest level of achievement. The professional portfolio itself is the 
product of, and cannot be separated from, the reflection and assessment processes required to 
produce it. For teachers, a professional portfolio is a thoughtfully organized collection of artifacts 
that illustrates professional status, pedagogical expertise, subject matter knowledge, knowledge of 
learning processes, and professional and personal attributes that contribute to teaching. More 
importantly, for student teachers in Alberta, portfolios are documentation of achievement of the 
KSA’s required by the province for interim certification. 
 
Throughout this guide, the term professional portfolio is intended to connote a fusion of 
processes and product. Portfolio development involves the complex processes of self and 
collaborative evaluation. These include the somewhat cyclical processes of setting goals, 
reflecting upon growth, and recognizing achievement, followed by further setting to facilitate 
continued professional development. Portfolio development also requires decision-making and 
analysis concerning the selection and arrangement of the artifacts to be included.  In addition, it 
requires the development of presentation skills to facilitate communication concerning 
professional growth and achievement. 
 
What are the purposes of a Professional Portfolio? 
 
The purposes of a professional portfolio are to be a: 
 
• framework for self-assessment and evaluation 
• framework for collaborative assessment and evaluation 
• record and display of professional goals, growth, and achievement 
• foundation for career-long self-directed professional development. 

 
More specifically, within our program, portfolios are used initially to enhance rapport building 
between student and intern teachers and the school personnel and faculty members with whom they 
are involved. During practica, they are an integral part of assessment and evaluation of professional 
performance and development. In Professional Semester III they continue to be a framework for 
self-evaluation and a part of Intern Teacher evaluation. Upon completion of PS III, they may be 
used to enhance employment opportunities. Finally, with continued effort, a portfolio begun as a 
student teacher can continue to help shape and monitor professional growth throughout a teaching 
career. 
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What is the Value of a Professional Portfolio? 
 
A professional portfolio has value as both a process of assessment and evaluation and as a product of 
that process. As is true of many processes, the whole is greater than the sum of its parts. That is, the 
meshing of self and collaborative evaluation with products that demonstrate the outcomes of those 
evaluations is greater than either the processes or the products alone. As a way of clarifying the 
value of portfolios an artificial separation will be made here. Consideration is be given first to the 
value of the process and second to the value of the product. 
 
Process.   Developing a professional portfolio is a complex, thought-provoking process of 
self-evaluation--reflection, decision-making, and goal setting--that takes place over time and in 
authentic contexts. If begun as a student teacher, it has potential to be a vehicle for career-
long professional development and a source of unrivalled personal satisfaction. 
 
Responsibility for continued growth rests with individual teachers. Although others including 
colleagues, supervisors, and administrators may offer valuable stimulation and assistance, teachers 
must engage in self-assessment and evaluation if meaningful professional growth is to take 
place. For teachers, self-evaluation begins with reflection. Reflection helps teachers to learn who 
they are as teachers and to be aware of how they teach. Over time, reflection significantly affects 
and directs professional choices and directions. The portfolio process can prompt teachers to reflect 
on themselves and their practice on a regular and continuing basis. 
 
Portfolios also have value as facilitators of shared or collaborative evaluation. Student 
teachers, interns, school and university personnel work together in the portfolio process. By 
means of their portfolios, it is possible for teachers to demonstrate the knowledge, skills, 
talents, and interests that contribute to their unique teaching qualifications. Conscientiously 
prepared portfolios that illustrate teachers' competencies enable assessment and evaluation that 
is fair, meaningful, and grounded in authentic teaching activity. 
 
Portfolios also facilitate personal and collaborative goal setting . Goal setting is critical to 
effective evaluation in that it can be the primary means through which teachers shape their growth. 
Goals can be set individually or in consultation with others, usually those with more 
experience and or expertise. Through a cycle of goal setting, striving to meet those goals, 
recognizing achievement, and subsequently revising those goals or setting new ones, portfolio 
development can ultimately lead to improvement in teaching and generally advanced professional 
development. In addition, the combination of engagement in self-reflection and shared evaluation 
as facilitated by portfolios can be a cornerstone of career-long professional development. 
 
Product. Additional value is attributed to the portfolio itself, the product. As Seldin (1991) 
observes, "Portfolios can give teachers a purpose and framework for preserving and sharing 
their work, provide occasions for mentoring and collegial interactions, and stimulate teachers to 
reflect on their own work and the act of teaching" (p.136). Each teacher's portfolio is a display of 
individual goals, growth, and achievement, as well as a testimony to acquired knowledge, and 
professional and personal attributes.  
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Portfolios are unique and valuable means of communication between the teacher and others. 
Two of the most important times to use this means of communication are during practicum and 
in professional employment interviews. At these times, portfolios can stimulate thoughtful 
discussion about teaching, leading teachers to engage in compelling discourse regarding many 
aspects of their professional development. While portfolio presentation is not yet mandatory 
during employment interviews, portfolios are increasingly welcomed and there is reason to believe 
that in future they may be requested. 
 
Finally, a portfolio has value as a source of self-satisfaction and pride. Like all symbols of 
growth and success, portfolios help stir feelings of accomplishment. Unlike awards given by others, 
portfolios are a celebration of both self and collaborative evaluation. 
 
In summary, the value of professional portfolios is both actual and potential.  They are credible 
vehicles of reflection, assessment, evaluation, and a yet under-utilized means of communication. 
As their development in the educational community becomes more widespread and the forms of 
evaluation they facilitate better understood, their value is certain to escalate. Student teachers 
engaging in portfolio development at this time are making a promising investment in themselves 
and their careers. 
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How does a professional portfolio work as means of evaluation? 
 
A professional portfolio is a vehicle for both self and collaborative evaluation: It guides and 
records the complex processes involved in dynamic assessment of professional development. 
Although portfolio development is not a simple linear process, it may be helpful for beginning 
teachers to conceptualize the process as six steps. 
 

  
  

Step	  One	  

• Self-‐evalua)on	  through	  reflec)on	  
• Through	  this	  reflec7on,	  teachers	  begin	  to	  determine	  the	  competencies,	  knowledge,	  talents,	  and	  a@ributes	  
they	  have	  that	  they	  believe	  should	  be	  represented	  in	  their	  professional	  porDolios.	  From	  this	  self-‐evalua7on,	  
teachers	  quickly	  move	  to	  thinking	  about	  how	  they	  can	  represent	  those	  competencies	  and	  characteris7cs.	  	  

Step	  Two	  

• Selec)on	  of	  representa)ve	  ar)facts	  
• The	  second	  step	  is	  the	  assembly	  of	  evidence	  of	  the	  characteris7cs	  or	  quali7es	  the	  teacher	  wants	  to	  
demonstrate.	  This	  selec7on	  requires	  careful	  decision-‐making.	  The	  selec7on	  process	  itself	  is	  a	  meaningful	  act	  
of	  self-‐evalua7on.	  

Step	  Three	  

• Determina)on	  of	  the	  ra)onale	  for	  each	  entry	  	  
• To	  a	  large	  extent,	  the	  selec7on	  and	  ra7onaliza7on	  is	  a	  two-‐way	  process-‐-‐in	  some	  instances	  teachers	  decide	  
upon	  traits	  they	  want	  to	  represent	  and	  then	  determine	  ar7facts	  to	  represent	  them,	  and	  in	  other	  instances	  
teachers	  have	  ar7facts	  to	  be	  included	  for	  which	  they	  carefully	  compose	  the	  ra7onales.	  Whichever	  way,	  this	  
recogni7on	  of	  growth	  and	  achievement	  naturally	  leads	  to	  iden7fica7on	  of	  areas	  in	  need	  of	  further	  a@en7on	  
and	  subsequently	  goal	  seMng. 	  	  

	  
Step	  Four	  

	  
	  

• Goal	  Se:ng	  
• In	  this	  step,	  teachers	  set	  goals	  to	  help	  give	  direc7on	  to	  their	  con7nuing	  professional	  development.	  This	  step	  
is	  enhanced	  by	  collabora7on	  with	  others	  who	  serve	  as	  consultants	  and	  mentors	  to	  the	  teacher.	  PorDolio	  
review	  conferences	  conducted	  during	  prac7ca	  with	  school	  personnel	  and	  university	  faculty	  are	  opportuni7es	  
for	  collabora7ve	  evalua7on	  and	  goal	  seMng.	  Goal	  seMng	  therefore,	  is	  the	  start	  and	  finish	  of	  the	  evalua7on	  
cycle—goals	  are	  set,	  worked	  toward,	  progress	  toward	  them	  is	  reviewed,	  and	  new	  or	  revised	  goals	  are	  set.	  

Step	  Five	  

• Crea)on	  of	  a	  showcase	  por=olio	  	  
• While	  the	  basic	  nature	  of	  porDolio	  evalua7on	  is	  cyclical,	  it	  is	  also	  dynamic	  and	  cumula7ve.	  Being	  dynamic	  
and	  cumula7ve	  means	  that	  as	  student	  teachers	  advance	  through	  their	  professional	  semesters,	  they	  may	  
choose	  to	  replace	  early	  entries,	  or	  may	  choose	  to	  show	  original	  entries	  in	  contrast	  to	  later	  entries	  to	  
demonstrate	  growth,	  but	  they	  s7ll	  show	  growth.	  When	  nearing	  comple7on	  of	  Professional	  Semester	  III,	  
teachers	  will	  be	  expected	  to	  streamline	  their	  porDolios	  to	  create	  showcase	  porDolios	  in	  which	  they	  display	  
their	  highest	  professional	  achievements,	  their	  advanced	  understandings	  about	  teaching	  and	  learning,	  and	  
their	  career	  goals.	  It	  is	  these	  porDolios	  that	  might	  be	  presented	  during	  employment	  interviews.	  

Step	  Six	  

• Con)nued	  por=olio	  development	  
• Throughout	  teachers’	  careers.	  PorDolios	  are	  flexible	  frameworks	  that	  can	  guide	  reflec7on	  and	  goal	  seMng	  
over	  extended	  7me	  and	  a	  showcase	  of	  professional	  development	  that	  can	  be	  used	  to	  communicate	  growth,	  
achievement,	  and	  goals	  to	  others.	  
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Six-Step Process 

 
 
Portfolio Conferences. Ideally, students will be involved in three conferences in each 
Professional Semester. The first conference will be an informal meeting of students, Teacher 
Associates, and sometimes supervising faculty members, during which the students will share 
and/or refine their goals for the semester. The primary purpose of this initial conference is to 
provide opportunity for students and Teacher Associates to become acquainted and to begin to 
work together toward common goals for the students’ professional development. This conference 
may take place on orientation day or when the practicum begins. 
 
The second conference may occur at mid-point in the practicum, usually with students, Teacher 
Associates, and university supervisors present. The purpose of this conference is to review 
progress made toward the goals set at the outset of practicum and to revise or add to those goals 
according to the students’ growth and the demands of the situation. Growth, accomplishments, or 
difficulties in any aspect of the teachers’ development and performance should be discussed and 
reflected in the revised goals. The Field Experiences checklist may be used for reference when 
goal setting. The teachers’ portfolios should demonstrate the progress toward the goals as well as 
reflection upon the teachers’ professional development. 
 
The third conference will be held near the end of the Professional Semester with students, 
Teacher Associates, and university supervisors in attendance. The purpose of this conference is 
to celebrate the students’ professional growth and achievements and to set goals for further 
growth, particularly during the following Professional Semester (PS II).  

 
Student teachers are asked to take a leadership role in conducting their portfolio conferences. 
Conferences should begin with a focused presentation of goals and evidence of growth and gradually 
evolve into an open discussion of the students’ development, including areas of need, and conclude 
with the collaborative setting of goals for further development. Portfolio conference discussion is 
expected to be respectful of student teachers’ self-evaluation and at the same time provide them with 
fair and honest critique of their teaching progress and performance 
 

Set	  Goals	  

Work	  Towards	  
Goals	  

Collect	  
Evidence	  of	  
Progress	  

Toward	  Goals	  

Review	  
Progress	  

Revise	  and/or	  
Set	  New	  Goals	  
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How do Portfolios Develop Within the Faculty of Education? 
 
In the Faculty of Education, emphasis is upon the process, particularly self-evaluation and 
reflection as keys to career-long professional growth. Portfolio development is expected of all 
students and is integral to assessment and evaluation in each Professional Semester. The portfolios 
themselves (products) are not graded per se. Rather, their development (process and product) is 
included in the pass/fail grading of each semester. Portfolio development by semester is summarized 
below and outlined in Figure 1. 
 
Education 2500 
In Education 2500 students are introduced to the concept of portfolio development and the 
ensuing demands and practices of self and collaborative assessment and evaluation. They are 
encouraged to begin artifact collection. 
 
Professional Semester I 
Portfolio development formally begins in Professional Semester I. In Professional Semesters I (and 
II) portfolios will be used as a means of: 
 
• facilitating rapport-building and, collaborative assessment and evaluation between student 

teachers and their Teacher Associates and University Consultants 
• stimulating self-assessment, evaluation, and goal-setting concerning professional growth 
 
Professional Semester II 
Portfolio development in Professional Semester II is similar to Professional Semester I. One point of 
note is that because this semester focuses on teaching in the student teachers’ major area(s) of study, 
the portfolio should include representation of knowledge and expertise in that area. 
 
Professional Semester III 
During Professional Semester III, intern teachers are expected to continue to engage in self-
evaluation and to share their assessment and evaluation with their mentors. It is expected that there 
will be collegial input from school and university mentors to help interns recognize their 
achievements and to continue to set goals that foster professional growth. Conferences with 
mentors in Professional Semester III are of an informal nature and are intended to be of a 
collaborative, non-evaluative nature. Intern teachers should follow the guidelines contained in 
Appendix I concerning presentation when presenting to principals at the end of PS III. 
 
When nearing completion of PS III, intern teachers are expected to revise their portfolios to create 
showcase portfolios, showing highest level of achievement and well-developed attributes, suitable 
for presentation at the time of seeking employment. At this point, it is expected that students 
will have selected evidence that demonstrates the KSAs of an interim teacher.  
 
Formal evaluation is the responsibility of the school principal or other appointed school personnel in 
PS III, therefore intern teachers can expect significant variation regarding the inclusion of 
portfolios in that evaluation. Intern teachers are asked to present their portfolio to those responsible 
for evaluation of their performance and to seek response to their presentation.



  

	   	   	  

What is The Role of Teacher Associates in Professional Portfolios? 
 
The role of teacher associate in PS I and PS II, is one of collaborative evaluator and model of 
professional development. That is, they will acknowledge the students self-evaluation and offer 
further assessment to guide students’ professional development. They are in position to provide 
affirmation of the student teachers’ progress, to give fair and honest critique of performance, and to 
collaborate with the students in setting and revising goals. 
 
More specifically, Teacher Associates have responsibility to 
 
• review  portfolios  and  to  enter  into  discussion  that  will  affirm  students’  professional  

growth  and achievements 
• assist student teachers to recognize strengths and identify weaknesses their portfolios may not 

show at any given time 
• assist student teachers to set goals for continued progress 
• ensure that portfolio conferences are accurately recorded 
• to model continuous professional development--to portray a positive attitude toward and 

provide encouragement for career-long learning.



  

	  

What is the role of Teacher Mentors in Professional Portfolios in PS III? 
 
The role of Teacher Mentors is that of peer collaborators in discussions about professional 
development, evaluation, and goal setting. Because Teacher Mentors are not responsible for 
supervision and evaluation of intern teachers, the focus of the role of Teacher Mentors is 
being experienced, knowledgeable peers who are willing to engage in discourse regarding many 
aspects of professional development. It is however, the intern teachers' responsibility to invite, 
direct, and record portfolio reviews in regard to their professional growth. It can be expected that 
intern teachers will seek counsel while preparing their showcase portfolios.  
 
What is the role of University Consultants and Faculty Mentors in 
Professional Portfolios? 
 
The role of university consultants is similar to that of Teacher Associates and Teacher Mentors 
respectively in Professional Semester I, II, and III. That is, collaborative evaluators in PS I and II and 
supportive mentors who are willing to engage in discussion of intern teachers' development and 
professional goal setting in PS III. 
 
The university consultants’ general roles and responsibilities can be summarized as 
 
• collaborative evaluator 
• instructor and informational resource regarding portfolio development (processes and products) 
• supportive monitor of professional growth, extending students’ self-evaluation 
• model of career-long learning 
 
 
How are Portfolios Linked to University Courses and Practicum Grades? 
 
Portfolios are not assigned specific grade values and therefore are not graded independently of the 
total pass/fail grade of each practicum. It is expected that portfolio development and review will 
contribute significantly to summative appraisals. Portfolios do not replace the Field Experience 
Report completed by Teacher Associates and University Consultants upon completion of 
Professional Semesters I and II, nor do they replace reports by university or school personnel in 
respect to PS III. Portfolios enhance assessment, they do not take the place of summative 
evaluation. 
 
  



  

	  

What is to be Included in a Professional Portfolio? 
 
The only simple answer to the question, “What should I include?” is, “it depends”. It depends 
upon the teacher, the purpose, and the audience. There are however, some observations from 
experience both within our program and beyond that may serve as guidelines for choosing portfolio 
entries.  
 
First, concerning choice and quantity, remember “portfolios are representative not comprehensive”. 
That is, each artifact chosen for inclusion should represent at least one significant aspect of you 
and/or your teaching. At the same time, bear in mind that teaching is so complex, it is not possible 
to represent all aspects. In general, the first focus should be on representing goals and growth 
toward those goals and later, achievements. 
 
Second, remember the purpose of the portfolio is self and collaborative assessment and evaluation. 
This implies a rather limited audience, at least during the initial stages of development. Artifacts 
chosen for inclusion should be meaningful first of all to the teacher, the primary audience, and 
second, to others who are involved. 
 
The final point to keep in mind is that portfolios are a form of dynamic assessment. In other words, 
what is put in at any given time may be added to or deleted as is fitting to the teachers’ professional 
development. It has been generally observed that portfolios become increasingly unique as 
student teachers’ progress through their teacher education program. Not only do they differ 
increasingly from each other, but by PS III some students’ portfolios bear only vague 
resemblance to their beginnings in PS I. 
 
While there are no fixed rules regarding the nature of artifacts to be included, when choosing it is 
well to consider the four classes of evidence Collins (1991) found in his study of high school 
teachers’ portfolios: artifacts, reproductions, attestations, and productions. 
• Artifacts are documents produced during the normal course work of a program. For example, 

a paper written concerning child development, lesson plans, or reflective journal entries not 
written especially for your portfolio. 

• Reproductions are documents about typical events in the work of the person developing the 
portfolio, but include events, which usually are not captured. For example, an electronic 
copy of you teaching a lesson or planning with a colleague.  With the emergence of digital 
technologies and the creation of an ePortfolio, this type of artifact may be easier to include. 

• Attestations are documents about your work prepared by someone else. For example, teacher 
associate or university consultant observations or letters from parents or students. 

• Productions are documents prepared especially for your portfolio. For example, goal 
statements, statements of beliefs about teaching, rationales, and captions. 

 
It is the responsibility of the student teacher/intern to attain permission for 
inclusion of any items generated by other persons, including  students.  Moreover, it 
is expected that students follow the Freedom of Information and Protection of 
Privacy Regulation (FOIP) when including any digital materials. 



  

	  

 
 
How is a Professional Portfolio Organized? 
 
The specific organizational pattern used is not as important as the need for it to be clearly 
structured and to contain informative rationales for each artifact.  It is the rationales that make 
the difference between a portfolio and a collection. Portfolios are, in many respects, as individual 
as the teachers who develop them. 
 
When choosing how to organize, remember that the organizational scheme should demonstrate 
conscientious self-evaluation and at the same time, facilitate accurate evaluation by others to 
ensure that reviewers’ perceive valid impressions. 
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